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Kindergarten Readiness Assessments

Future Ready Five (FR5) administered kindergarten readiness assessments of children ages
three through five in Fall and Winter of 2024—25. Tools from BRIGANCE® and The Reading
House® were used—simultaneously, in many cases—to provide multiple measurements of
student proficiency and kindergarten readiness. For this report, Fall and Winter comparisons will
be presented below. FR5 plans to continue to follow and assess children served by their
program to compare and report changes over time in subsequent reports.

BRIGANCE®

In the Fall, the average total score on the BRIGANCE® assessment across all 402 children was
67 out of 100 (67%). More than half (61%) scored within the proficiency range for their age (i.e.,
not identified), while 15% met the criteria for gifted or talented status (i.e., advanced). However,
nearly a quarter (24%) scored in a range that suggests they are not meeting developmental
milestones expected for their age (i.e., delayed), indicating that they might be experiencing a
developmental disability or other academic delay (Figure 1).

In the Winter, among the 124 Kindergarten Readiness Collaborative (KRC) children who took
the BRIGANCE® assessment for a second time (31%), 52% scored within the proficiency range
for their age, and 28% scored high enough to be considered gifted or talented. The percentage
of children scoring below developmental expectations decreased from 24% to 19%, showing
higher scores compared to the Fall (Figure 1).

Figure 1. BRIGANCE® Assessment Screening Results in Fall and
Winter (2024-25)

(Note: Winter includes children assessed in both Fall and Winter)
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The average overall score increased from approximately 61% in the Fall to 74% in the
Winter, representing a 21% increase for children who took the assessment in both Fall
and Winter. Among children who scored in the delayed range in the Fall, 11% remained
delayed in the Winter, while 17% were no longer delayed. Notably, 2% who had been delayed in
the Fall scored at the advanced level in the Winter.

Regarding demographics, in the Fall, a slightly higher percentage of female children (16%) than
males (13%) scored advanced on the BRIGANCE® assessment. By Winter, among those who
took the assessment in the Fall and Winter, the percentage of children that scored advanced
increased, with both females and males reaching 28%. In the Fall, a slightly higher percentage
of male (26%) and female (23%) children scored in the delayed range. By Winter, among those



who took the assessment in both Fall and Winter, the percentage of females scoring delayed
decreased to 10%, while the percentage of males increased to 28%.

Further, in both Fall and Winter, more children who identify as multiracial scored advanced on
the BRIGANCE® assessments than any other racial/ethnic group (30% and 67%, respectively),
and more children who identify as Hispanic scored delayed in both Fall and Winter than any
other racial/ethnic group (50% in both Fall and Winter).

The Reading House®

The Reading House® assessment is on a 14-point scale, with five subscales ranging from two to
four points. In Fall, the average overall score on The Reading House® assessment across all
399 children and test versions, was 4.5 out of 14, or 32%,* and in the Winter, the average total
score was 43% for the 154 children who took the assessment a second time. Among children
who took the assessment in both Fall and Winter, the average overall score increased
from approximately 25% in the Fall to 43% in the Winter, representing a 77% increase.

In the Fall, most children did not score within range for their age to be considered proficient in
The Reading House® assessment, as 51% of children scored below average (Figure 2).
However, by Winter, among children assessed for a second time, the portion scoring in the
average (49%) or above average (19%) ranges increased.

Figure 2. The Reading House® Assessment Student
Performance for Fall and Winter (2024-25)

(Note: Winter includes children assessed in both Fall and Winter)
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Among test subscales, children in the Fall scored highest on average on the Phonological
Awareness and Vocabulary/Oral Language subscales (35%) and lowest on the Emergent
Writing subscale (28%). However, by Winter, this pattern shifted, with children scoring highest
on average in Emergent Writing (48%) and lowest in Phonological Awareness (42%),
Vocabulary/Oral Language (42%), and Print Knowledge/Concepts (42%). Across all
subscales, children in the Winter scored higher on average than children in the Fall
(Figure 3).

1 Scores were standardized by converting the average score into a percentage of the maximum possible score,
resulting in a 100-point scale for comparison.



Figure 3. The Reading House® Assessment Scores by Subscale in
Fall and Winter (2024-25)

(Note: Winter includes children assessed in both Fall and Winter)
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Further, the formative assessment administered by teachers in both October (pre-assessment)
and January (post-assessment) showed a 12% average increase, with scores in Phonological

Awareness rising from 27% in the Fall to 39% in the Winter. Other formative assessments will

be conducted throughout the year.

Regarding demographics, on The Reading House® assessment in the Fall, slightly more female
children had average (35%), or above average (17%), scores compared to male children (33%
and 12%, respectively). More children who identify as biracial had average scores (47%),
followed by Asian (38%), White (35%), Black (35%), and multiracial (30%) children. All 13
children who identify as Hispanic scored below average (100%), as well as over half of the
children who identify as Black (52%). The racial/ethnic groups with the highest number of
children scoring above average are those who identify as White (30%) and multiracial (25%).

Khan Academy Kids®

Tablet Initiative

Contingent upon their parents’ attendance in a Family Workshop, children enrolled in the FR5
program were provided tablets with access to Khan Academy Kids®, an educational app with a
library of thousands of children’s books, reading games, math activities, and more. Those
receiving a tablet were enrolled in a class on the app created by the FR5 team. The team
regularly assigned targeted literacy and language lessons for these children.

From November 2024 through January 2025, more than half of the Khan Academy Kids®
children who received tablets were active, meaning that they logged into the Khan Academy
Kids® educational app (Figure 4). From October 2024 through January 2025, the program
had an average monthly enroliment of 511 children, with children being active for an
average of approximately four hours per month over the four-month period.



Figure 4. Percent of Khan Academy Kids® Students Who
Were Active Each Month
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From October 2024 through January 2025, an average of total 18,486 lessons were completed,
including 15,320 FR5-assigned lessons and 3,166 independent work sessions. Throughout the
four months, more than 80% of children who completed independent work scored between 80%
and 100% on the assignments, earning “Achieved” status. From October to December, more
than half of the children who completed FR5-assigned lessons earned “Achieved” status.
However, in January, this percentage slightly decreased to 47%—during the Winter holiday
months, engagement has been observed to decrease.

Figure 5. Percent of Khan Academy Kids® Students Who
Scored "Achieved" by Type of Work Each Month
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Family Workshops

Family Workshops were held during the first half of 2024 to help parents understand and
navigate the Khan Academy Kids® with their children. Since not all parents attended the training,
FRS5 planned to incorporate an initial family workshop to outline the program and expectations
for usage, starting with the second cohort in September. FR5 hired one kindergarten

readiness coordinator and plans to hire another in the upcoming school year, to assist parents
after the workshops and offer support. Further, based on participants’ experiences in the first
round of Family Workshops, FR5’s partner, Ethiopian Tewahedo Social Services, hosts a weekly
family assistance night to assist immigrant parents in supporting their children in the program.

Family Workshops positively influenced children's scores on The Reading House® assessment.
From Fall to Winter, children whose parents did not attend any workshops saw an increase in
average score of 74%, while those whose parents attended at least one workshop experienced
an 89% increase.

Parent Feedback

Parents and guardians of children were provided with an opportunity to give feedback on their
experience through a Family Workshop Survey. A total of 56 responses to the Family Workshop
Survey were obtained in January 2025 to assess their satisfaction with the KRC program, the
effectiveness of the provided resources, children’s improvements in skills, and the effectiveness
of the KRC incentives in encouraging participation in the program.

Most parents were satisfied with the overall KRC program, with 70% reporting that it was
excellent (Figure 6). In fact, 54% noticed that their child’s skills had significantly improved since
enrolling in KRC, and 39% noticed some improvements—only 7% did not see noticeable
improvements. One parent commented:

“Before my child was enrolled in KRC she wasn't interested in reading or any

schoolwork, but since we've been working with KRC she tries to read. She loves
the activities and the interaction she gets.”

Figure 6. Parent Satisfaction with the KRC Program
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Most parents view the resources for supporting their child’s readiness for kindergarten to be
somewhat or very effective (89%), while only 9% rated them neutral and 2% view the resources
as not at all effective. However, the one parent who rated the resources as not at all effective



still observed significant improvements in their child’s skills since enrolling in KRC. Further, most
parents found the KRC incentives to be very or extremely motivating in encouraging
participation in attending preschool regularly for assessments, completing weekly Khan
Academy Kids® lessons, and attending parent workshops (82%). The remaining 18% view the
incentives as slightly or moderately motivating.

“My child is learning his alphabet more and more through this program. He is
able to recognize more letters now than when he first started the [KRC] program,
and | couldn’t be more happier.”

Teacher Engagement

In 2024, FR5 offered four Teacher Workshops to 61 eligible lead preschool and pre-K teachers
participating in the school year, of which 54, or 89%, attended at least three workshops by the

end of the year. These workshops provided a platform for teachers to articulate their goals and
challenges in the classroom. All 61 teachers had in-classroom teacher coaching sessions and

set goals for the year.

Teacher Feedback

FRS captured feedback from 11 unique teachers to assess ratings of the success of the KRC
program, the effectiveness of the provided materials and resources, children’s engagement in
the program’s activities, and the effectiveness of the KRC incentives in encouraging
participation in the program.

Using a scale of one (very poor) to five (excellent), 73% of teachers rated the support provided
by the KRC program as excellent, and the remaining 27% rated it as a four. All 11 teachers
(100%) found the provided materials and resources, such as the Heggerty Phonemic
Awareness Curriculum and the Khan Academy Kids®, somewhat or very effective. Most
teachers perceived children to be moderately or highly engaged in the program’s activities,
while one teacher perceived low engagement (Figure 7). All 11 teachers (100%) found the KRC
incentives to be highly effective in motivating participation in teacher workshops and completion
of monthly formative assessments.

Figure 7. Perceived Level of Student Engagement
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“Since using Heggerty in September with my students they are more engaged in
learning the fundamentals of reading especially with using hand gestures. More
eager to learn and trying harder to figure out what is being asked of them. | am
confident my students will be reading or at least knowing the basics of reading when
they start kindergarten.”

Director Meetings

During the mid-year period, FR5 hosted virtual monthly meetings for Early Childhood Education
Center (ECE) directors to share feedback about their ECE programs and experiences with FR5.
A total of 32 directors were invited to attend these meetings. The first meeting held in November
was attended by 18 directors, while a second director meeting held in December was attended
by 16 directors. Directors were subsequently asked to provide feedback on their experiences
with FR5 and the meetings via a Director Survey. Four ECE center directors responded to a
Director Survey sent out in January 2025. The survey assessed directors’ ratings of the success
of the KRC cohort, the effectiveness of the KRC program in meeting its goals, the
communication and collaboration between KRC stakeholders, and the effectiveness of the KRC
incentives in encouraging participation in the program.

Using a scale of one (very poor) to five (excellent), three out of four directors (75%) rated the
overall success of the current KRC cohort as excellent, while one director (25%) gave a rating of
three. All directors (100%) agreed that the program was very effective in achieving its goal of
improving kindergarten readiness. Additionally, most directors (75%) rated the communication
and collaboration among KRC staff, teachers, and parents as good or excellent. All four
directors (100%) also found the KRC incentives to be highly effective in motivating participation.
As one director wrote:

“These monetary incentives and professional development opportunities are
more than just financial support—they are a lifeline for educators navigating an
underfunded system. By empowering teachers with the tools, training, and
recognition they deserve, KRC is helping to stabilize the childcare workforce,
enhance the quality of care for children, and foster long-term success for early
childhood educators.”

With respect to the overall workshop, another director noted:

“Our teachers are more confident in their teaching abilities thanks to
comprehensive training and workshops that equip them with the latest strategies
and tools.”

Partnerships and Collaborations

Community Partnerships

FR5 has a new contracted position with Action for Children to create and fill a classroom
coaching position. The coach attends the monthly workshop with the teachers and then makes
visits to the centers to give live feedback and practical suggestions on how to implement the



formative assessments, curriculum, and other strategies that were covered in the workshops.
The coach also offers reflective goal setting and many other ways to be a helping hand.

FR5 continues to partner with the Education Service Center of Central Ohio for workshop
sessions for teachers. FR5 also supports the Columbus Metropolitan Library’s “Ready for
Kindergarten Classes” free six-week course, where a Kindergarten Readiness Specialist comes
out to their centers each week for free to work with their students and teachers in an OCCRRA-
approved class. Lastly, FR5 continued to partner with SPARK by referring FR5’s students who

scored “below average” to SPARK’s program, before their enroliment deadline of Dec. 31, 2024.

FR5 secured $1,615,164 in funding from eleven supporters for the 2024d-25 cohort.
Contributions ranged from $1,000 to $250,000 and were provided by Heather Brilliant, Mary
Auch, PNC Foundation, Kelly Kelleher, Crane Group, AT&T, City of Columbus, Google,
Huntington, American Electric Power Foundation, and the Franklin County Board of
Commissioners. These contributions are crucial in sustaining and expanding FR5’s programs.

Implementation Challenges and Solutions

In the first half of the program year (September 2024 through January 2025), challenges faced
included: (1) low parent engagement—despite initial outreach efforts, parent participation in
parent launch parties, workshops, and assignments through Khan Academy Kids® was lower
than anticipated; (2) tablet defects—tablets provided for literacy activities malfunctioned,
disrupting children’s ability to complete assignments; (3) teacher implementation gaps—some
teachers had inconsistent administration of the monthly formative assessments; and (4)
communication barriers—limited availability of translated resources, which hindered
communication with non-English-speaking families.

As challenges arose, the above challenges were addressed by FR5. To address low parent
engagement, parent-recorded webinars were developed as an alternative to in-person launch
parties for registering for the collaborative. Parent workshops were delivered in a 30-minute
virtual format to increase accessibility. Additional reminder emails and phone calls were sent to
parents and center directors, emphasizing the importance of participation, and incentives, such
as gift cards and certificates of completion for assignments or workshop attendance, were
introduced. To address tablet defects, immediate troubleshooting guides were distributed.
Replacement devices (Amazon Fire Kids with warranties) were ordered, and temporary
solutions (e.g., encouraging the use of family devices) were implemented until the replacements
arrived. Also, a video tutorial was created to guide families on setting up the new replacement
tablets. To address teacher implementation gaps, one-on-one instructional coaching
sessions were provided to support teachers and assist with problem-solving on how to
administer the formative assessments effectively. To address communication barriers,
essential parent correspondences were offered in bilingual formats.

Conclusion and Recommendations

This mid-year evaluation of FR5’s Kindergarten Readiness Initiative reveals key insights into the
program’s impact and areas for growth. Fall 2024 assessments indicate a continued need for



Kindergarten Readiness programs, as over half of the children scored below average on The
Reading House® assessment, and nearly a quarter were classified as delayed on the
BRIGANCE® assessment. Notably, by Winter 2025, both assessments showed improvement for
those who were reassessed, highlighting the possibility of the program’s role in supporting early
learning progress. Additionally, results highlight varying levels of kindergarten readiness among
participating children, particularly among certain racial and ethnic groups who scored below
average, suggesting a need for targeted interventions and support. While the BRIGANCE® and
The Reading House® assessments provide a strong foundation for measuring progress,
ongoing follow-up assessments will be essential for tracking improvements and refining
instructional strategies.

Most stakeholders, including parents, teachers, and directors, viewed incentives as an effective
motivator for increasing participation and engagement. Given the ongoing challenge of low
parent participation and the higher rate of improvement in children's assessment scores when
parents attend workshops, FR5 will likely see increased involvement by continuing to use these
incentives.

To further strengthen the impact of FR5’s Kindergarten Readiness Initiative, MRC recommends
expanding opportunities for collaboration among educators, families, and community
organizations. Establishing more regular workshops, peer-learning sessions, or online resource
hubs could help ensure that teachers and parents have access to best practices, tailored
strategies, and support networks. Strengthening these connections can foster a more cohesive
approach to early learning, reinforcing the skills children need for a successful transition to
kindergarten.
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